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Assessment, Recording and Reporting Policy 
 
This policy complies with the Equality Act 2010 and has been fully 
Equality Impact Assessed. 

 
Equality statement 
The governors and staff are committed to providing the full range of 
opportunities for all students, regardless of gender, disability, ethnicity, social, 
cultural or religious background. All students have access to the curriculum, and 
the right to a learning environment, which dispels ignorance, prejudice or 
stereotyping. 
 
Introduction 
The government has introduced a number of changes in terms of how students 
will be assessed with an end to levels at KS3 and letter grades at KS4. This 
means that from September 2017, students in Year 11 will use the new grading 
system, 9-1, for the vast majority of their subjects with students in Years 7 to 10 
using the new grades fully.  
 
Note: although the new system will be using numbers the government will still 
refer to them as grades. 
 
The policies for Assessment, Recording, Reporting, Marking and Target Setting 
work as a unified set of policies and will be reviewed annually in the context of 
self-evaluation, local and national initiatives and the dynamic nature of the 
school.  
 
They operate within the Aims and Mission Statement of the school. 
 
The policy covers the following: 
 
 purpose of assessment; 

 formal and informal assessment (formative and summative); 
 recording assessment; 
 reporting to parents/carers; 
 baseline assessment; 
 assessment for learning. 
 
Purpose of assessment 
 
The purpose of all assessment at St Augustine’s is to aid learning and inform 
planning rather than to merely confirm learning.  Assessment should form 
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an integral part of department Schemes of Learning (SoLs), which should clarify 
which parts of the programme of study are to be assessed and what form the 
assessment takes: formal or informal, using available data as benchmarks.  The 
broader purposes of assessment are: 
 
 to motivate students to do better; 
 to diagnose strengths and weaknesses; 
 to identify next steps to raise attainment; 
 to inform students, parents/carers, teachers of student progress and 

attainment;  
 to evaluate learning and teaching strategies to inform planning for future 

learning; 

 to ensure students have sound literacy and communication and numeracy 
skills; 

 to facilitate student success and passport them to future employment, 
training or further education and higher education. 

 to meet statutory requirements for recording and reporting. 
 

Formal and informal assessment 
 
There should be a balance between formal assessment, to measure 
student attainment and informal assessment, to measure broader 
qualities, for example, ability to present work appropriately or ability to take 
part in group work. 
 
Formal assessment will: 
 
 have a purpose and be relevant to furthering students’ knowledge, skills 

and understanding; 
 take place under controlled conditions in the class or hall and be designed 

to represent the real attainment of students at a given time;  
 take the form of written assignments, unit tests, oral, practical or other 

investigative tasks; 
 take place at regular intervals (one per half-term or at the end of a unit of 

work), the exact number depending on the nature of the subject and types 
of tasks set; 

 be differentiated across the year group and challenge the full range of 
ability; 

 be defined in terms of expected progress from KS2 linked to the new KS4 
grading system (see chart below); 

 enable teachers to identify those who under-perform, those who find tasks 
too difficult and those who are not being sufficiently challenged; 

 be graded and followed by a diagnostic comment; 
 have outcomes recorded and used to inform reports to parents/carers; 
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 be recorded on progress sheets showing progression throughout the year. 
 
Assessment for learning (AfL)  
 
As part of the Excellent Lesson model, AfL should form an integral part of lessons 
to raise attainment and personalise learning. It is expected that all aspects of AfL 
will be used, as appropriate, in lessons, for example, skilled questioning, 
modelling processes, peer and self-assessment and a marking dialogue using 
green and red pens. 
 
Baseline assessments 
 
On entry to Year 7, subject areas and the school will collect baseline data to 
assess each student’s attainment, potential and experience in order to: 
 
 establish strengths and weaknesses; 
 identify the most and least able in order to adjust teaching programmes 

accordingly; 
 establish prior learning in order to avoid repetition in programmes of study; 

 provide continuity and challenge in learning and to avoid a ‘dip’ in learning; 
 provide a starting point, from which to measure progress over time. 
 
Baseline assessments comprise: 
 

 information from primary schools gathered through the liaison process 
between the primary school and secondary SENCO, Transition Co-ordinator, 
subject teachers, Sports Co-ordinator programme, Specialist School links 
and summer school programmes; 

 diagnostic assessments on entry to Year 7; 

 assessment data from Key Stage 2 SATs and Y7 CATs (September 2017); 
 Key Stage 2 teacher assessments; 
 establishing the learning attitudes of individual students. 
 
Baseline data is used to: 
 
 place students in form, Bands/grades using the Lancs LA model and 

teaching groups; 
 inform planning and teaching; 
 adjust the learning environment to suit student needs; 
 set appropriate short and medium term targets; 
 create the intervention programme for Y7 (as appropriate). 
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Assessment without Levels  
 
With the introduction of Assessment Without Levels, St Augustine’s has 
introduced a new way of reporting progress which was initially rolled out across 
the school in 2015-16, was reviewed and adapted in the summer of 2016 and 
following a further review has developed further through use of the Lancashire 
LA model in the summer of 2017.  
 
Grades 9-1 in Years 7 and 8 mirror the new GCSE grades 9-1. Minimum Expected 
Grades (MEGs) give an indication of GCSE readiness. For example a student who 
is assessed at grade 3 for maths or English at the end of year 9, is working at a 
level where, if continued through KS4, he/she would be heading for grade 5 at 
GCSE. 
 
In September 2017 
 
Students in Years 7 to 11 will be placed in a Band and given a MEG using the 9-1 
grading system. 
 
Students will be given a MEG and assessments taken by students throughout the 
year will be in line with projected progress and may not necessarily be the end of 
year target. 
 
Parents/carers will be informed on a termly basis whether their child is making 
above expected progress, making expected progress or is below expected 
progress (AOB). 
 
What form will assessment take?  

 Learners will continue to be assessed after completion of classwork and 

home learning. 

 Teachers will continue to write comments with next steps (green pen) in 

line with our marking policy. This is known as formative assessment. 

 Learners will continue to engage with teacher assessment in a variety of 

ways and for a variety of purposes to improve and develop their work 

further (red pen). 

 Learners will complete regular tests and assessments to check their 

knowledge, skills and understanding. 

 Teachers and learners will continue to engage in a range of Assessment 

for Learning (AfL) activities in lessons to check learning and progress, 

check standards, understand grade and marking criteria and review 

learning and progress towards targets. AfL includes peer and self- 

assessment. 
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 Learners will continue to complete regular, formal end of unit tests and 

assessments, which will be assessed without using levels (AWL). This 

is summative assessment.  

 The results of end of unit tests and assessments, which provide a 

summary judgement, will continue to be formally recorded and will inform 

reporting to parents/carers. 

How will formative and summative assessments be graded? 

Using the AWL progress grids for each subject area, related to the knowledge, 

skills and understanding being tested, teachers will assess how secure a child’s 

performance is against the criteria used for the tests or assignments using the 

GCSE grade criteria, 9-1. These will be broken down further to demonstrate 

progress within a grade using a,b,c. 

All assignments, tests and assessment results will be assimilated using a GCSE 
grade and reports to parents/carers will clearly indicate, for each subject, how 
learners are progressing. However as explained later in this booklet no one 
judgement is limiting and learners will be expected to aspire to higher grades. 
 
Annual formal examinations/assessments take the following forms: 
 
 annual PPEs/assessments in Years 7, 8, 9, 10; 
 GCSE PPEs in Y11; 

 GCSE and other end of Key stage 4 exams. 
 
Informal assessment, (including home learning activities), should: 
 
 occur regularly as part of classwork and home learning; 

 be graded or ‘comment-only’, according to the nature of the task; 
 cover qualities such as presentation, commitment and teamwork; 

 be followed by a diagnostic comment. 
 

Attainment Grades at Key Stage 3  
 
 Grade criteria (minimum expected level), for each subject, must be 

displayed in language that students understand in exercise 
books/folders/files and cover all components of a subject with an 
aspirational target as well. 

 Grade criteria and expected grades must be clearly explained to students 
before an assessment is made. 

 Grade criteria must also be clearly displayed in exercise books/folders/files 
and clearly explained, in ‘student-speak’ as necessary, before an 
assessment is made. 
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GCSE grades  
 
 GCSE grade criteria (minimum expected grade), in each subject, must be 

clearly displayed in files/folders with an aspirational target as well. 

 Practical activities in subjects such as art, PE, drama and Technology must 
be referenced to grade criteria, which must be broken down into 
components, to ensure each aspect of the criteria is covered. 

 
Diagnostic assessment 
 
 Teachers must write comments at the end of an assessed piece of work 

which address an individual student’s strengths and areas to develop in 
relation to expected progress and should define clear next steps to improve. 
This should create a dialogue between student and teacher. 

 
Recording Assessment 
 
Each department will operate a recording process which: 
 

 is continuous; 
 enables progress to be monitored; 
 enables Subject Leaders and Co-ordinators to keep records of all Grades 

awarded for formal assessments; 
 ensures that records are consistent with reports to parents/carers; 

 identifies and differentiates under-performers, those who find programmes 
of study too difficult and those who are not being sufficiently challenged; 

 utilises SIMS Assessment (to be introduced across 2017-18) to keep 
electronic records; 

 uses Expected Progress processes and procedures; 

 is accessible to the LT, Subject Leaders and Co-ordinators, Progress 
Leaders, House Managers, subject teachers and form tutors. 
 

Individual teachers must:  
 
 keep accurate records of all formal and informal assessments for individual 

students. 
 
Assessment data held electronically will consist of: 
 
 Key Stage 2 assessment results; 
 Key Stage 2 teacher assessments; 
 CAT scores; 
 baseline assessments; 
 MEGs (end of year/ GCSE);  
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 half termly interim reports showing projected attainment grades in subjects 
across the curriculum (GCSE only); 

 Teacher assessment results and examination scores; 
 Y10 and 11 PPE results; 

 GCSE modular test results; 
 GCSE and end of Key Stage 4 results. 
 
Review of assessment 
 
As part of the annual self-review cycle, departments will review their assessment 
pieces and procedures and arrangements: formal and informal assessments, the 
consistent awarding of Grades (standardisation), recording assessment, 
assessment and target setting, marking, diagnostic comments and how 
assessment informs teaching and learning. 
 
Reporting assessments 
 
Outcomes from the assessment cycle (formal and informal assessments) will be 
reported to students and parents/carers 3 times a year (once each term) through 
interim written reports (Progress Review Reports) and annually through Parents’ 
Evenings. The following will be reported: 
 

 end of year MEG (Years 7 and 8) and GCSE MEG (Years 9 to 11) in each 
subject studied; 

 current and/or projected attainment in each subject studied (as above); 
 attitudes to learning; 
 attendance and punctuality; 
 specific targets for students from their subject teachers; 
 Y11 PPE results (as appropriate); 

 reward points. 
 
Individual Education Plans and Individual Behaviour Plans will be reviewed 
through the SEN department. 
 
SISRA 
 
This piece of software gives staff real-time access to detailed performance data 
in order to help generate school improvement. It assists all teaching and 
administrative staff with the analysis of exams and interim assessments, all 
against targets, as well as the analysis of residuals at whole school, subject, class 
and student level.  
 
Subject Leaders and Co-ordinators are expected  to use SISRA to  provide 
detailed analysis of performance by Subject, Class, Gender, Ethnic Group, SEN 
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Code, Key Stage 2 (KS2) Levels, Most Able (including G&T), Free School Meals 
and Children in Care.  They can quickly identify areas for improvement and 
facilitate the development of effective intervention strategies within their subject 
areas. 
 
Reviewed on: May 2017 
 
Next Review Date: May 2018 
 
Reviewed by: ……………………………………………………………….. (Signature)  
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Equality Impact Assessment  

Title of Policy, Decision, Practice or Programme:   Assessment 

Department:  Leadership Team 

Responsible Officer: Paul Bennett 

Date Completed: May 2017 
Date Review Required: May 2018 
 

1. Aims:  Please identify the main aims of the policy, decision or function? 
 

To aid learning and inform planning 

 
2. Impact upon different sections of the School / Community / Staff 

Groups: It is essential that policies, decisions, practices and programmes 
advance equality of opportunity and foster good relations within the community, 
and do not leave the School vulnerable to discrimination claims.   

 
 

Equality 
Strand 

Issue 
How will this be taken 
into account? 

General 
Issues 

No issues  

Age No issues  

Disability – 
Including 
Carers 

No issues  

Sex 
(Gender) 

No issues  

Transgender No issues  

Race 
(Ethnicity) 

No issues  

Pregnancy 
and 
maternity 

No issues  

Religion or 
Belief 

No issues  

Sexual 
Orientation 

No issues  

Community No issues  
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Equality 
Strand 

Issue 
How will this be taken 
into account? 

Cohesion 

 
 
3. Indirect discrimination 
 

Are there any rules or requirements in the policy / decision that: 
a Can be met by a considerably smaller proportion of people from a particular 

section of the community? 
b Is to the disadvantage of that group? 
c Cannot be justified by the aims and importance of the policy? 
 
If all three conditions apply then there may be evidence of indirect 
discrimination.   
 
No 
 

4. Publishing the results of the assessment: 
 
Decisions This Equality Impact Assessment Report must be used to inform the 
Decision.  Attach the Equality Impact Assessment Report as an appendix in the 
Decision documentation. 
 
Policy This Equality Impact Assessment Report must be used to inform Policy 
development.  Attach the Equality Impact Assessment Report as an appendix in 
the published Policy. 
 
Practices and Programmes The Equality Impact Assessment Report must be 
used to inform Practice and Programme development. Attach the Equality Impact 
Assessment Report as an appendix in the Practice or Programme documentation. 

 
 


