
  

 

 

Communication and Literacy Policy 

 

This policy complies with the Equality Act 2010 and has been fully Equality 

Impact Assessed. 

Equality statement 

 

The following policy is written in line with the aims and mission statement of the school. 

 
The governors and staff are committed to providing the full range of opportunities for all 
students, regardless of gender, disability, ethnicity, social, cultural or religious background. 
All students have access to the curriculum, and the right to a learning environment, which 
dispels ignorance, prejudice or stereotyping. 
 
Our understanding of the term ‘communication and choice’ 

 
At St Augustine’s, we understand communication to be a set of skills; a student’s ability to 

read, write and speak effectively in a range of diverse situations. We see it as a vital part of 

the learning process and recognise our shared responsibility for teaching communication and 

literacy through all subjects across the curriculum. 

 

Our aim 

 

It is our aim, through this policy, to raise the levels of communication and literacy of 

students of all abilities to enable them to access the curriculum in general, to interpret the 

world around them, to communicate effectively in speech and writing and to raise levels of 

self-esteem, confidence and enthusiasm for learning. 

 

In order to fulfil this aim, it is our agreed policy to: 

 

1. use all available assessment data to establish each student’s level of communication; 
2. teach the communication of each subject across the curriculum; 
3. set targets to improve the communication and literacy skills of individual students; 
4. raise the profile of communication and literacy around the school; 
5. liaise with feeder primary schools over students’ communication skills and 

communication programmes; 
6. provide additional opportunities to improve communication and literacy skills, for 

example, summer schools and the IDL program in English; 
7. view communication and literacy as part of a lifelong learning process. 
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We aim to improve students’ levels of communication in each subject area by focusing on:- 

 

Planning for communication, where appropriate, by: 

 

1. explaining the department’s approach to communication and literacy in the 
Department documentation; 

2. identifying opportunities for communication and literacy in Programmes of Study; 
3. planning the communication and literacy content of lessons; 
4. whole school literacy cover sheets for each unit of work; 
5. Word of the Week shared with all staff and students through form time; 
6. Punctuation mark of the month (supported through English lessons); 
7. noting communication and literacy on lessons plans; 
8. using, where appropriate, communication and literacy starter activities; 
9. checking for progress in communication and literacy in review sessions by using the 

whole school literacy marking criteria.  
 

Vocabulary, spelling and grammar by: 

 

1. identifying key words and subject specific vocabulary for each unit of work; 
2. displaying key words and subject specific vocabulary in appropriate places; 
3. teaching students to read and spell key words and subject specific vocabulary; 
4. providing access to dictionaries and thesauruses, including subject specific 

dictionaries; 
5. focusing on key vocabulary to extend students’ knowledge about language; 
6. explaining key concepts; 
7. whole school program addressing key punctuation/grammar rules; 
8. use of IDL for those who are in need of additional support. 

 

Writing by: 

 

1. planning into Programmes of Study (except English and maths) opportunities for 
extended writing: one piece per half term; 

2. supporting students’ writing by the teacher modelling the writing process, shared 
writing, guided writing and scaffolding students’ writing with writing frames; 

3. marking students’ writing using the whole school Marking Policy which praises 
achievement, diagnoses weaknesses, advises and sets targets for improvement; 

4. marking extending writing for errors of spelling, punctuation, grammar and 
paragraphs; 

5. teaching, as appropriate, the features of the main types of non-fiction texts; 
6. promoting the use of standard English in students’ writing; 
7. using computers to extend opportunities to write (where appropriate); 
8. submitting samples of students’ writing to the Communication and Literacy co-

ordinator to contribute to a whole school portfolio of students’ writing across the 
curriculum. 

9. using exemplar pieces from our students to support others. 
 
 
 
 

 

 



Reading by: 

 

1. providing access to an appropriate range of subject specific texts; 
2. providing access to wider reading materials, for example book boxes or class 

libraries; 
3. supporting students’ reading by the teacher modelling the reading process, paired, 

shared and guided reading; 
4. conducting a range of appropriate DARTs activities (Directed activities related to 

texts); 
5. providing opportunities for students to read as individuals, in a pair and in a group; 
6. providing access to subject specific books in the library and ICT texts; 
7. facilitating individual, private reading in tutor time; 
8. reading of full texts to ensure thorough preparation for the demands of GCSE 

2017/18 and beyond; 
9. creation of reading journals (class books) so that key quotations are memorised to 

support the demands of GCSE 2017/18. 
 

Speaking and listening by: 

 

1. providing opportunities for students to speak as individuals, in a pair and in a group 
for a range of audiences and purposes; 

2. developing questioning techniques to maximise the response of individuals; 
3. promoting the use of standard English where appropriate; 
4. formal assessment of Spoken Language through English GCSE 2017. 

 

Students with Special Educational Needs 

 

The least able by: 

 

1. identifying, on entry to the school, those working below expectation; 
2. providing a personalised learning programme for Y7 on entry to be used after 

baseline assessments have taken place; 
3. providing a differentiated curriculum, resources and additional support for pupils 

whose communication skills are below what is expected for their age and key stage; 
4. providing an additional communication and literacy lesson and smaller class sizes 

across the English curriculum to develop a personalised approach to learning; 
5. smaller classes for those who are identified from primary data, informal information 

from primary schools and early secondary school assessments; 
6. early intervention through breakfast clubs to ensure rapid progress in aspects of 

Communication and Literacy; 
7. reading and spelling data used to address those who are below their chronological 

age; 
8. Parents of those learners, below chronological age, invited to a support session to 

help support the development of their child; 
9. IDL introduced in English and at a whole school level through identified by SENCO. 

 
 
 
 
 

 



The most able by: 

 

1. providing extension tasks with a communication and literacy focus; 
2. providing extra-curricular activities with a communication and literacy focus; 
3. planning class work specifically aimed to promote communication and literacy skills; 
4. providing opportunities for independent learning which focuses on communication 

and literacy skills; 
5. planning opportunities to exercise thinking skills; 
6. providing access to ICT to promote communication and literacy; 
7. providing resources, teacher time and support to enhance communication sand 

literacy skills; 
8. encouraging the most able to facilitate and support the communication and literacy 

skills of others; 
9. Literacy Leaders program to work with our feeder primary schools; 
10. Challenging texts covered to show depth and breadth of study. 

 

 

Conclusion  

 

All teachers at St Augustine’s are teachers of communication and literacy. Communication 

and literacy supports learning. Students need vocabulary, expression and organisational 

control to cope with the cognitive demands of all subjects. Writing helps us to sustain and 

order thought.  Better communication and literacy leads to improved self-esteem, motivation 

and behaviour. It allows students to learn independently. It is empowering and overall, 

better communication and literacy raises students’ attainment in all subjects. 

 

Reviewed on: June 2017 

 

Next Review Date: June 2018 

 

Reviewed by: ……………………………………………………………….. (Signature)  

  



Equality Impact Assessment  

 

Title of Policy, Decision, Practice or Programme: Communication Policy 

Department: English 

Responsible Officer: Jannine Paize 

Date Completed: July 2017 

Date Review Required: July 2018 

 

1. Aims:  Please identify the main aims of the policy, decision or function? 

 

To highlight our shared responsibility for teaching communication and 

literacy through all subjects across the curriculum. 

 

2. Impact upon different sections of the School / Community / Staff Groups: 
It is essential that policies, decisions, practices and programmes advance equality of 
opportunity and foster good relations within the community, and do not leave the 
School vulnerable to discrimination claims.   

 

 

Equality 

Strand 
Issue 

How will this be taken 

into account? 

General 

Issues 

No issues  

Age No issues  

Disability – 

Including 

Carers 

No issues  

Sex 

(Gender) 

No issues  

Transgender No issues  

Race 

(Ethnicity) 

No issues  

Pregnancy 

and 

maternity 

No issues  

Religion or 

Belief 

No issues  



Equality 

Strand 
Issue 

How will this be taken 

into account? 

Sexual 

Orientation 

No issues  

Community 

Cohesion 

No issues  

 

 

3. Indirect discrimination 

 

Are there any rules or requirements in the policy / decision that: 

a Can be met by a considerably smaller proportion of people from a 
particular section of the community? 

b Is to the disadvantage of that group? 
c Cannot be justified by the aims and importance of the policy? 
 

If all three conditions apply then there may be evidence of indirect 

discrimination.   

No 

 

4. Publishing the results of the assessment: 

 

Decisions This Equality Impact Assessment Report must be used to inform 

the Decision.  Attach the Equality Impact Assessment Report as an appendix 

in the Decision documentation. 

 

Policy This Equality Impact Assessment Report must be used to inform 

Policy development.  Attach the Equality Impact Assessment Report as an 

appendix in the published Policy. 

 

Practices and Programmes The Equality Impact Assessment Report must 

be used to inform Practice and Programme development. Attach the 

Equality Impact Assessment Report as an appendix in the Practice or 

Programme documentation. 

 

 

 


